Co-funded by
the European Union

T-ACT Mapping Bulgaria

Sample mapping of intervention points, produced by NTCenter

These tables present a sample mapping of the T-ACT (Teaching Advanced Critical Thinking)
competence model onto Bulgaria's national curriculum for grades 10-12, demonstrating how
information literacy and active citizenship competencies can be systematically integrated into existing
educational frameworks. The T-ACT project uses a novel learning lines approach for continuous,
cross-subject, and cross-educational-level training interventions in support of these two interconnected
themes. The mapping focuses on three core (yet randomly selected) subjects - History, Philosophy, and
Civic Education - identifying specific lessons where T-ACT competencies can be introduced and
reinforced through existing curriculum content and learning objectives. The mapping is based on a
review of the national curriculum and subject syllabus as approved by the Ministry of Education of the
Republic of Bulgaria.

The T-ACT model structures competencies into two main domains: Critical Thinking/Literacy
(subdivided into Media Literacy "M", Digital Literacy "D, and Special aspects "S" focused on
disinformation and manipulation) and Active Citizenship "A" (organized around five thematic
"schools": Righteous School, Democratic School, Peaceful School, Diverse School, and School of the
World). Each competency area contains specific learning objectives designed to empower educators
and foster learners' growth in digital literacy, information literacy, social and civic participation, and
democratic engagement.

Strong Natural Entry Points for T-ACT in Bulgarian Curriculum

History (Grade 10) offers exceptionally fertile ground for T-ACT integration, particularly around
post-WWII Bulgaria. The curriculum objective "Pa3bupa ponsita Ha nponaraHgata B 00LiecTBOTO"
(Understands the role of propaganda in society) creates a powerful opening for introducing both M1
(Media ownership, funding, agenda) and S1 (Action triggers) - providing historical context for
understanding how information manipulation operates. Similarly, the requirement "MposBsBa kpuT14HO
OTHOLLeHVe npu paboTa € pasnunuHu uctopuyeckn mstouHnum’ (Demonstrates critical attitude when
working with various historical sources) and "PasrpanunyaBa ncropuyecku GakTv OT MHTEprpeTaumnm 3a
X" (Distinguishes historical facts from interpretations) provides natural opportunities for introducing
M5 (Sources of information) and M7 (Evaluation of multiple sources). The competence "M3Bnnya un
WHTepnpeTnpa WHpoOpMauMs OT MUCMEHW AOKYMEHTH, KapTu, M300paeHus, cxemu, amarpamu’
(Extracts and interprets information from written documents, maps, images, diagrams, charts)
combined with "Tbpcu, nogbupa v obpabotBa uHdpopmaums ¢ nomowTa Ha VKT no 3agageHu
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nokasatenn” (Searches, selects and processes information using ICT according to given criteria) creates
ideal conditions for teaching multi-source evaluation skills. Most significantly, "Nasa npumepu 3a

NOANTMYECKN Tepop, penpecuy U HapyllaBaHe Ha rPaXAaHCKM, MOAUTUYECKM M YOBELIKW NpaBa U
cBoboau” (Provides examples of political terror, repression, and violations of civil, political and human
rights and freedoms) creates an ideal entry point for S8 (Potential harm) - helping students understand
real-world consequences of disinformation in authoritarian contexts.

Philosophy (Grade 10) demonstrates the most comprehensive integration potential, with its focus on
"E3MK 1 KpuTuyecko MucneHe" (Language and critical thinking) serving as an ideal framework. The
competence "MposiBAiBa Harnaca fa He npuema Tesn Ge3 kputuuecka nposepka' (Demonstrates an
attitude not to accept theses without critical verification) appears repeatedly across multiple lessons
and creates perfect opportunities for introducing M6 (Claim verification), D5 (Al tools and
disinformation), and M8 (Evaluation of contradicting information). The curriculum emphasizes
"Pasbupa cneundukata Ha sorvkata KaTo Hayka 3a aHanm3 1 OLeHKa Ha BaNMAHOCTTA HA apryMeHTH"
(Understands the specificity of logic as a science for analysis and evaluation of argument validity) and
"Mo3HaBa OCHOBHWTe lormyeckmn 3akoHn" (Knows the basic logical laws), providing systematic tools for
critical analysis that can be extended to digital contexts. The requirement to "Ymee ga pasno3sHasa
Hedpopmanuute aprymeHTHu 3abnyam” (Can recognize informal argumentative fallacies) such as
"apryMeHT Ha cunata, apryMeHT Cpelly JIMYHOCTTA, aprymMeHT oT Tpaguumsata’ (appeal to force, ad
hominem, appeal to tradition) offers direct openings for D4 (Detection of digital deception) and S3
(Conspiracy theories)—showing students how traditional logical fallacies manifest in contemporary
disinformation. Philosophy's emphasis on "Pa3bupa Bpb3kata Mexay WCTMHA WM BaAMAHOCT'
(Understands the connection between truth and validity) and "Ananu3aupa pasnnynute ynoTpebu Ha
AYMUTe B 3aBMCMMOCT OT KOHTEKCTa (Hanp. eMOTMBHA M KOrHMTMBHA ynoTpeba)" (Analyzes different
uses of words depending on context, e.g., emotional and cognitive use) provides the logical and
linguistic foundation where multiple T-ACT competencies can be introduced. The generic competence
"OCb3HaBa BAXHOCTTA HA KPWUTUYECKOTO MUC/IEHe 3a NPeojonsiBaHe Ha KOHPAMKTM W NOCTUraHe Ha
cbrnacve” (Recognizes the importance of critical thinking for overcoming conflicts and reaching
agreement) connects critical thinking directly to civic outcomes, opening space for discussing
information ecosystems.

Civic Education (Grades 11-12) takes the most action-oriented approach with strong opportunities for
intervention. The competence "Ocb3HaBa BbB3MOXHOCTUTE HA KpUTWYeckata Myb6AMYHOCT 3a
NPOTMBOLENCTBME HA MEANIAHN MAHUMYNALMKN 1 NOANTHUYeCKM nonyin3bm” (Recognizes the possibilities
of critical public sphere for countering media manipulations and political populism) appears three times
in Grade 11, creating concentrated opportunities for introducing D2 (Echo chambers), D4 (Detection of
digital deception), M2 (Media bias), and S2 (Fact-checking). The curriculum addresses "Mo3Hasa
MEeXJyHapo4HM [OKYMEHTM 33 npasaTta Ha 4oeka' (Knows international human rights documents)
including the Universal Declaration of Human Rights, European Convention on Human Rights, and
Convention on the Rights of the Child, which creates openings for discussing A1 (Societal action) in the
context of information rights and digital citizenship. The competence "Pa3rpaHunuyaBa yHvBepcanHu
npaBa Ha YoBeKa OT KONEKTWUBHM 1 OT rpynoBo creunduuHn YoBellkmn npaea” (Distinguishes universal
human rights from collective and group-specific human rights) demonstrates the analytical
sophistication that can be extended to information evaluation contexts. The focus on "lpaxpganu,
npaBa ¥ otroBopHocTn" (Citizens, rights and responsibilities) with objectives like "Ocb3HaBa
HeobXo4MMOCTTa 3a /IMYHO Yy4acTMe W OTFOBOPHOCT B [EMOKPATMYHOTO B3eMaHe Ha pelueHns”
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(Recognizes the need for personal participation and responsibility in democratic decision-making)
creates direct openings for introducing S6 (The role of individual actions) and A1 (Political and justice
system) in the digital age. The curriculum also includes "OpueHTnpa ce B u3TOYHMUMTE Ha
NPOTUBOpEUNs Mexy OTAEIHU eTHWYeckn M penanrnosnn obuwHoctn” (Navigates the sources of
contradictions between individual ethnic and religious communities), which provides opportunities for
introducing M4 (Facts and opinions) and M8 (Evaluation of contradicting information) in contexts
where disinformation often thrives. Grade 12's emphasis on "IpaxaaHcku KOHTPOA ¥ NETUTUMHOCT Ha
BnactTa” (Civic control and legitimacy of power) with competencies like "Mo3HaBa 1 moxe Aa yyacrsa
BbB GOPMM Ha FPAXAAHCKM KOHTPON BbpXY MHCTMTYLMKTE" (Knows and can participate in forms of civic
oversight over institutions) and "PasnuuaBa u oueHsiBa GopmWTE HA TPaXAAHCKM nNpoTecT
(Distinguishes and evaluates forms of civic protest) creates opportunities for introducing D1 (Content
amplification) and various active citizenship competencies in digital mobilization contexts. The ability to
"ViaeHTMdULMpa v OLLeHsIBA HEraTMBHOTO BAWSIHME HA KOPYMLUMOHHKTE NPaKTUKK B M300pHUs npoLec’
(Identify and evaluate the negative impact of corrupt practices in the electoral process) including vote
buying and manipulation provides a direct opening for discussing S5 (Content credibility) and electoral
disinformation.

Optimal Intervention Points

The most promising intervention opportunities occur where curriculum objectives already use critical
thinking language and can be enriched with explicit T-ACT competency development. In History, lessons
on "bbarapus cnep, Bropata cBeToBHa BoiHa o 1989 r." (Bulgaria after World War 11 until 1989) and
"Bbarapus cneq 1989 r." (Bulgaria after 1989) create authentic contexts for introducing understanding
of propaganda mechanisms and information control in both totalitarian and transitional democratic
contexts, thus making historical patterns relevant to contemporary digital challenges. In Philosophy, the
formal logic module "MpaBuna v rpewwkn B aprymeHTaumsaTa” (Rules and errors in argumentation) and
"MictrHa v BaamaHoct” (Truth and validity) provide systematic tools for detecting fallacies that can be
explicitly extended to contemporary digital disinformation through T-ACT interventions. In Civic
Education, the focus on "paxapaHcko obuiectBo u rpaxpaHcko ydactue' (Civil society and civic
participation) and media manipulation creates direct pathways to teaching students how to be active,
informed citizens who can identify and counter mis/disinformation.

The curriculum areas demonstrating competence verbs like "MposBsBa” (demonstrates), "Pa3rpaHnyasa’
(distinguishes/differentiates), "Ananu3aupa” (analyzes), "OuensiBa" (evaluates), "WaoeHTudpuumpa”
(identifies), and "Ocb3HaBa" (recognizes/is aware) are particularly well-suited for T-ACT integration, as
these verbs indicate existing pedagogical practices that create openings for introducing T-ACT's
structured competence framework and intervention methods. The sample mapping demonstrates that
many T-ACT competencies - particularly those addressing critical evaluation of information sources,
media bias recognition, and distinguishing facts from opinions - can be introduced through natural
touchpoints within Bulgaria's existing curriculum structure. Rather than requiring entirely new content
creation, the opportunity lies in making these critical thinking skills explicit, systematic, and
transferable across digital and civic contexts using the T-ACT learning lines approach, ensuring teachers
receive adequate support to deliver instruction that progressively builds students' resilience against
mis/disinformation across subjects and grade levels throughout their educational journey.



Table 1. Year/grade 10, History

T-ACT Model

competence Year
M1. Media: History 10
ownership,
funding, agenda
M5. Sources of History 10
information
M7. Evaluation History 10
of multiple
sources
S1. Action History 10
triggers
S6. The role of History 10
individual
actions
S8. Potential History 10
harm

Lesson

Bvnrapusa cnen Broparta
CBETOBHAa BOMHa 40 1989r.

IV. U3TOYHUUM Ha ncTopusaTa

IV. UI3TOYHMLM Ha ncTopusaTa

8.2. O6LecTtBO U
NKOHOMWYECKN NpOoLEecK

Tema 9 — Bbnrapus cnea
1989r.

bbnrapus cneg Broparta
CBETOBHAa BOMHa A0 1989 .
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Direct competence reference from

lesson/subject plan

Pa3bupa ponsita Ha
nponarangarta B o6LLEeCTBOTO.

MposiBsiBa KPUTUYHO OTHOLLEHME
npu paboTa ¢ pasnuyHu
NCTOPUYECKUN U3TOUHMLN.
PasrpaHuyaBa nctopuyecku
hakTu OT MHTEpNpeTaLum 3a TsX.

M3Bnuya n uHTepnpetunpa
WHopMaLns OT NUCMEHU
OOKYMEHTH, KapTu, n3obpaxeHus,
cxemu, guarpamu. MNposieaea
KPUTUYHO OTHOLLEHWNE Npu paboTta
C pasnu4yHn NCTOPUYECKHU
M3TOuHMUN. PasrpaHuyaBa
nctopudeckm paktn ot
MHTeprnpeTaumm 3a Tax. Cb3gaea
NUCMEH TEKCT NO 3aaajeH
ncTopuvecku npodnem n/mnm
BbPXY UCTOPUYECKN UTOHHULIN.
Tbpeu, nogbupa n obpaboTea
MHdopmMauus ¢ nomowuta Ha KT
no 3agafeHun nokasarenu.

,Pasbupa ponsta Ha
nponarangarta B o6LLecTBOTO.”

LIlpencTass Ypes cpegcTeara Ha
VKT 6bnrapu cbC CBETOBHMU
NMOCTUXEHWS B PasnnyHu
obnacTtn.”

[JaBa npymMepm 3a NONUTUYECKU
Tepop, penpecumn 1 HapyLlaBaHe
Ha rpaXkaaHCKK, NOMUTUYECKN U
YOBELLIKM Npasa 1 cBoGoau.



Table 2. Year/grade 10, Philosophy

m

Philosophy

T-ACT Model

competence

D3. Search
engines and
user profiling

DA4. Detection of Philosophy

digital
deception

D4. Detection of Philosophy

digital
deception

D5. Al tools and
disinformation

M6. Claim
verification

M8. Evaluation
of contradicting
information

Philosophy

Philosophy

Philosophy

1

10

10

10

10

10

ar
0

Lesson

E3uk n kputndecko
Mucrnene: 2.1 ictnHa n
BanuaHoOCT

2.4 MpaBwna v rpeLlkn B
aprymeHTauusita

2.2 3HaveHue n ynotpeba Ha
aymuTe

2.Tema: E31K 1 KpUTHMYECKO
MUCIeHe
2.1. \cTnHa n BanngHocT

2.Tema: E3uK 1 KpUTHMYECKO
MUCreHe
2.1. icTuHa n BanugHocT

2.Tema: E31K 1 KpUTHMYECKO
MUCIEHE:
2.1. \cTnHa n BanugHocT

PRl Co-funded by
(UL the European Union

Direct competence reference from

lesson/subject plan

MposiesiBa Harnaca Aa He nNpuema
Tean Ge3 kpuTMYecka NpoBepKa.
Pas6upa Bpb3kaTa Mexay UcCTUHa
1 BanugHocT

Ymee na hopmMynmpa npobnem u
Tesa v ga oTKpuBa 1 aHanusmpa
peneBaHTHaTa UHdopmauus.;
Ymee pa pasno3HaBa
HedbopmanHuTe apryMmeHTHU
3abnyam (Hanp. apryMeHT Ha
cunata, apryMeHT cpeLly
NNYHOCTTA, apryMeHT oT
Tpaguumsita u gp.).

AHanuanpa pasnuyHnTe
ynoTpebu Ha gymuTe B
3aBMCMMOCT OT KOHTEKCTa (Hanp.
€MOTUBHA N KOTHUTUBHA
ynoTtpeb6a).

MNposiBaBa Harnaca ga He npuema
Teaun 6e3 KpuTMYecka nposepka

- Pa3bupa cneundumkaTta Ha
fiorvkara KaTo Hayka 3a aHanm3 u
OLeHKa Ha BannaHocTTa Ha
aprymeHTu. - [lo3HaBa OCHOBHUTE
nornyeckm 3akoHu. - Pasbupa
Bpb3KaTa Mexay UCTUHa U
BanuaHocT. - PaznnyaBa
aprymeHT OT nopeauua
N3Ka3BaHUs, MEXAyY KOMTO HMa
dopmanHo- normyecka Bpb3aka. -
AHanuaunpa cTpykTypara Ha
aprymeHtuTe. - [1posiBaBa
FOTOBHOCT 3a aprymMeHTUpaHe Ha
nnyHaTa cu nosuums. - Nposeaea
Harraca ga He npuema Te3u 6e3
KpuTU4ecka nposepka.

MposBsBa roTOBHOCT 3a
aprymeHTMpaHe Ha nn4yHaTta cu
nosuuus. - lNposiBaBa Harnaca ga
He npvema Te3un 6e3 KpuTuyecka
npoBepka.



M8. Evaluation
of contradicting
information

S2.
Fact-checking

S3. Conspiracy
theories

S3. Conspiracy
theories

S4. Official and
unofficial
sources

S4. Official and
unofficial
sources

S5. Content
credibility
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Philosophy

Philosophy

Philosophy

Philosophy

Philosophy

Philosophy

Philosophy

10

10

10

10

10

10

10

3. drnocodcKoTo No3HaHNe

¥ peanHocTTa

3.3. PaayM, onuT N 3HaHne

Generic competences/learning
goals at subject level

2.4 TpaBuna u rpeLuku B
aprymeHTtauusata

Generic competences/learning
goals at subject level

1.Tema: Hayana Ha
¢1MnocodCcKOTO NO3HaHME

Generic competences/learning
goals at subject level

Generic competences/learning
goals at subject level
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- PasrpaHuyaBa TBbpAEeHMNS,
OCHOBaHW Ha OnuTa, U TBbPAEHMS,
OCHOBaHW Ha pauMoHanHu
npuHUMNU. - AHanumaupa
OCHOBaHusiTa Ha COBCTBEHOTO CU
mMucneHe. - [posiBaBa Harnaca 3a
KPUTUYHO OTHOLLIEHWNE KbM
npobnema 3a npousxoaa u
BanuAHoOCTTa Ha NO3HaHWETO. -
Ocb3HaBa 3Ha4YeHNeTo Ha meToaa
3a OTKpUBaHe 1 JoKasBaHe Ha
nuctuHaTa.

»,OCb3HaBa BaHOCTTa Ha
KPUTUYECKOTO MUCIIEHE 3a
npeofonsiBaHe Ha KOHMNUKTA 1
nocturaHe Ha cbrnacue.”

YMee fa pasnosHasa
HedbopmanHuTe apryMmeHTHU
3abnygu (Hanp. apryMeHT Ha
cunata, apryMeHT cpeLly
NNYHOCTTA, apryMeHT OT
TpaguumsitTa u gp.).

»,Pasbupa coumanHus xapaxkrep
Ha 3Ha4yeHuaTa Ha gymure.”

Pasbupa cdumnocodckoto
Nno3HaHue KaTo KPUTUYECKO
TbpceHe Ha uctuHara (Cokpar).
Ocmucns cutyaumm Ha
YOMBMEHUE U CbMHEHMWE OT
TNINYHMS CU ONMWT.

- Pa3bupa cneundmkarta Ha
riorvkaTa KaTo Hayka 3a aHanms u
OLleHKa Ha BanuaHoCTTa Ha
aprymeHTu. - [losHaBa OCHOBHUTE
norvyecku 3akoHu. - Pazbupa
Bpb3KaTa Mexay UCTUHA U
BanuaHOCT.

[Mo3HaBa OCHOBHU CTpaTernn 3a
aprymeHTMpaHe u TunoBeTe
HedbopmanHu rpeLku. - Ymee ga
dopmynupa npobnem n Tesa n ga
OTKpWBa 1 aHanMaunpa
pereBaHTHaTa nHgopmaums.
Te3a, OCHOBaHwus, HecbopmanHm 5
aprymeHTaumsTa - Ymee aa
pasno3HaBa HedhopManHute
aprymeHTHu 3abnyam - Ocb3HaBa
Ba)XHOCTTa Ha KPUTUYECKOTO
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MUCneHe 3a npeogonsaBaHe Ha

KOHq)J'IVIKTVI M nocTturaHe Ha
Ccbrnacue.



Table 3. Year/grade 11, Civic Education

T-ACT Model

competence

Al. Societal
action

Al. Societal
action

D2. Echo
chambers and
info bubbles

DA4. Detection of
digital
deception

M2. Media bias

M3. Role of
media in
democracy

M4. Facts and
opinions

M8. Evaluation
of contradicting

Civic
Education

Civic
Education

Civic
Education

Civic
Education

Civic
Education

Civic
Education

Civic
Education

Civic
Education

11

11

11

11

11

2.1. Upesita 3a
crpaBeannBocCT

2.1. Upesita 3a
crnpaBeanuBocCT

paxxgaHuTe, nonuTukaTa n
noeMokpauuara :1.3.
paxkgaHcko obLwecTBo n
rpaXkgaHcko yyacTtue

3. MpaxgaHuTe, nonuTMKaTa
n nemokpauusTa: 1.3
MpaxxgaHcKo obLLecTBO U
rpaxkaaHcKo yyacTume

1.3. lpaxxgaHcko obLecTBo
N rpaxxgaHcKko yvacTune

1. MpaxxgaHnTe, nonuTukaTta
N gemMokpaumsita

1.1. Ceoboga, rpaxxgaHu u
BnacTt

3.3. KoHCTpYKTUBHO
obuyBaHe 1
B3avMogencTeme

MAeHTUYHOCTN 1 pasnmyums
B 00LLLEeCTBOTO

PRl Co-funded by
(UL the European Union

Direct competence reference from

lesson/subject plan

»103HaBa MexayHapoaHU
OOKYMEHTW 3a npaBaTa Ha YoBeka
(BceobLa geknapaums 3a
npasaTta Ha YoBeka, EBponencka
KOHBEHLMS 3a 3aluuTa Ha npaBaTta
Ha 4YoBeka 1 OCHOBHUTE cBObOaM,
KoHBeHUMSA 3a npaBaTa Ha
OETETO), UHTEepnpeTMpa CTeneHTa
Ha NPUIOXEHNETO MM Y HaC, B
EBponenckus cbio3 1 B ceBeTa.”

»PasrpaHnyasa yHuBepcanHm
npasa Ha YOBeKa OT KONMEKTUBHU U
OT rpynoBo crneundUyHN HOBELLKU
npasa.”

Ocb3HaBa Bb3MOXHOCTUTE Ha
KpuTudeckarta nybnumyHocT 3a
NPOTUBOAENCTBUE HA MEANNHN
MaHunynaumm n NonMTUYECKN
nonynmnsbm.

Ocb3HaBa Bb3MOXHOCTUTE Ha
KpuTmnyeckata nyonmyHocT 3a
NPOTUBOAENCTBUE HA MEANNHN
MaHUNynauumn u NonmMTUYECKN
nonynu3bm

Ocb3HaBa Bb3MOXHOCTUTE Ha
KpuTudeckarta nyonum4HocT 3a
NPOTMBOAENCTBME HA MEOUNHN
MaHunynaumm n NonMTUYECKn
nonynmsbM.

Pa3bupa mexaHMsmuTe Ha
BMacTTa B pasnuUyHUTE coumantm
eauHULM (CEMENCTRBO, MPUSATENCKM
Kpbr, y4unuile, MecTHa
OOLLIHOCT...)  Ha4YnHNTE Oa
y4yacTBa aKTUBHO B TsIX KaTo
rpakaaHuH.

OpueHTupa ce B U3TOYHULIUTE Ha
NPOTUBOPEYNSI MEXAY OTAENHM
€THMUYECKUN U PENUIMO3HM
obwHocTw.

OpueHTHpa ce B U3TOUHNULUTE Ha
NPOTMBOPEYMS MEXAY OTAENHM



information

S2.
Fact-checking

S5. Content
credibility

S6. The role of
individual
actions

S8. Potential
harm

Civic 11
Education

Civic 11
Education

Civic 11
Education

Civic 11
Education

1. I'pa>|<,u,aH nTe, nonnTukarta

1 AemokpauuaTa.

1.3. MpaxaaHcko 06LLecTBO

W rpaXkgaHcKo
yyacTue

Generic competences/learning
goals at subject level

[paxxgaHu, npasa n

OTroBOpPHOCTU

IpaxkgaHu, npaea n

OTroBOpPHOCTU

PRl Co-funded by

LNCE the European Union
E€THUYEeCKN U peENUrmMo3Hun
oblHocTw.

,OCb3HaBa Bb3MOXXHOCTUTE Ha
KpuTudeckarta nybnuyHocT 3a
NPOTUBOAENCTBUE HA MEANNHN
MaHunynauum u NONMTUYECKN
nonynuMsbm.”

WapeHTnduumpa n oueHsBa
HeraTMBHOTO BMMSIHWE Ha
KOPYMNUUOHHUTE NPaKTUKK B
n36opHUS Npouec (KynyBaHe u
npogasaHe Ha rnacose,
NpVHyXXgaBaHe, MaHUMynauum Ha
1360pHN OKYMEHTH) 3a
CcrnpaBeasIMBOTO Y YECTHO
peanusupaHe

Ha npegcTaBuTenHara
Aemokpauus.

Ocb3HaBa HeobxogmMmocTTa 3a
FINYHO yYacTue N OTFOBOPHOCT B
AEMOKPaTUYHOTO B3eMaHe Ha
peLLeHNs Ha BCUYKN HMBA.

PasnuyaBa cniyyaun Ha
HapyLleHWs Ha npaBeara Ha
YyoBeKa M nNpaBaTa Ha AeTeTo,
nosHaBa MexaHn3MM 3a TaxHaTa
3aluMTa Ha HauMOHarHo,
€BpONeNCKO 1 MeXayHapogHo
HUBO.



Table 4. Year/grade 12, Civic Education

T-ACT Model

competence
Al. Political and Civic
justice system Education
Al. Political and Civic
justice system Education
D1. Content Civic
amplification Education
D2. Echo Civic
chambers and Education
info bubbles
D2. Echo Civic
chambers and Education
info bubbles

Year

12

12

12

12

12

Lesson

1. paxgaHuTe, BNacTTa n
ObpxaBaTa
1.1. O6LecTBO U BnacT

1.2. CtpykTypa n pyHKUMM
Ha OCHOBHWTE UHCTUTYLIUM
Ha Penybnuka Bbnrapusa un
Ha EC

1. FpaxpgaHuTe, BNacTTa u
AbpkaBarta:

1.3. MpaxkaaHCK1 KOHTPON U
NEerMTUMHOCT Ha BriacTTa

3. bvnrapusa v rmobanHuTe
npobnemu:
3.1. mo6anHu npobnemu

3. Bbnrapus n rmobanHuTe
npobnemu:

3.2. Mpupopaa v kynTypa B
ycnoBusiTa Ha
rnobanusauus

Co-funded by
the European Union

Direct competence reference from

lesson/subject plan

OueHsiBa 3HA4YEHMETO Ha
coumanHuTe napTHLOPU
(paboTHuuUN, pabotoaaTtenu,
CUHAMKanHW opraHM3aumm) npu
B3eMaHETO Ha BMacTOBU peLLeHNs

OpueHTupa ce B CTpyKTypaTta un
YHKUMMTE HA MECTHUTE,
ObpXaBHUTE U
06LL0EeBPONENCKATE UHCTUTYLIMU.

lMo3HaBa 1 MOXe Aa yYyacTsa BbB
(POpMU Ha FpaXKgAHCKM KOHTPON
BbPXY UHCTUTYLLMUTE U
pa3paboTBa ngeu 3a ydactue B
T51X; PasnuyaBa v oueHsiBa
dopmMUTe Ha rpaxkaaHCcKm
npoTecT.

Pa3bupa 1 oueHsiBa rmobanHm
npobnemmn Ha CbBpEMEHHOCTTA
KaTo Tepopu3bM, KCeHohobus,
€THMYECKO HanpexeHue,
pagukanusauusi, BomHaTta u Mmupa.

M3nonsBa Bb3MOXHOCTUTE Ha
rnobanHoTo obpasoBaHue 3a
OCMUCIIsIHE Ha coumarnHu
npobnemu Ha perMoHarnHo,
HaLMOHaIHo v rnobasnHo HMBO.
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