Intervention points between the T-ACT competence
model and learning lines

Intervention points primary education

Connection to LeerLokaal the new curriculum of the primary schools of cities and
municipalities (OVSG).
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Methods can be used in each domain of the curriculum.

In LeerLokaal there are also transversal learning lines and competencies. Some of the
T-ACT competencies connect really well to the competence of LeerLokaal on ‘coping
with all sorts of information’.

Because this is at primary level, not all competences of T-ACT are possible to embed in
educational practice. The set of competences that connect really well to the learning
objectives in LeerLokaal are:

- M6: The learner checks the veracity of a claim seen (online).
- S4:The learner differentiates between official and unofficial sources of
information.



- S7:helearner discusses critically the possible intent of the autor(s) of an
information item.

Because we make a connection here to the last grades of primary education we’re able
to connect the T-ACT model thatis aimed at secondary to lower educational levels
providing more continuity regarding these competences. Because of the age we want to
emphasize that we aim no further than application in the Bloom taxonomy.

These three competencies can also connect to the more specific learning domains of
LeerLokaal. Let’s look at some examples:

- Arts and culture: Pupils can investigate the intent of the artist. Art can carry and
transfer information. Competence S7 is perfectly applicable to this matter.
Especially artworks with a form of societal activism in it like Ai WeiWei, Sidi Larbi
Cherkaoui, Francis Alys, ...

- STEAM education: Within STEAM education pupils depart from a (societal)
problem and try to solve this problem in a scientific way. The set of these three
competencies lets the students reflect on the quality of their resources
supporting their research and process to solve the challenges they face.

- Me and the world: In this domain students learn about history, geography,
(social) sciences, ... Because of the nature of this learning domain, the three
competencies above are relevant to evaluate information.

- First language: Within the domain of the Dutch language often the intent of
authors (fictional and non-fictional texts) is investigated. This is even a learning
objective within this learning domain. This connects explicity to the T-ACT
competence S7 where pupils need to research the intent of the author.

Intervention points secondary education

In Belgium (as in other EU-member states), we have several finalities within our
secondary education. We’ll give a short overview of these finalities to provide the
context necessary to comprehend the intervention points with the T-ACT model.

We have three finalities in regular secondary education:

- Flowthrough finality: This path is aimed at higher education. Consequently,
students get a general education aimed at providing academic knowledge and
skills to support their trajectories in university or university college. Examples of
such learning paths include Science and mathematics, human sciences,
languages, Latin and mathematics, ...

- Double finality: These learning paths are also aimed at higher education whilst
these learning paths also lead to the labor market. Examples of such learning
paths include Industrial sciences, social technical science, ...



- Laborfinality: These learning paths are aimed at professional development
striving towards skills needed to participate in the labor market. Examples of
such learning paths include metal working, woodworking, care, ...

Besides these regular finalities, the Belgian system also provides special education
where in the OV4 finality education is also aimed at the labor market.

We will give some intervention points in each of these finalities, emphasizing the fact
that our competencies are made for all students and not just the learning paths at
higher education. We will even stress the importance of promoting such competencies
in vocational education.

Vocational Education

Construction (afwerking bouw)

Learning objectives of the GO! curriculum:
BK3_01.03 The students act economically efficient and sustainable.

BK3_01.03.01 The students apply procedures to act in a economical favorable way to
cope with materials, resources and/or time.

BK3_01.02 The students apply procedures to meet environmental policies.

These three learning objectives are important in construction within vocational
education. These learning objectives are easily to connect with following T-ACT learning
objectives

M4: The learner differentiates between facts, fact interpretation and opinions.

M5: The learner traces the source of information in a media article to confirm it reports
correctly to facts.

M6: The learner checks the veracity of a claim seen online.

--> Students will need to confirm the right environmental policies and need to know
where they can find the correct information on the matter.



--> Students will need to make an informed decision on several constructional
materials. When they make a decision, they need to take price and sustainability into
account.

Besides the fact that the learning objectives and the T-ACT competences match really
well, the methods (link) of our model can strengthen educational practice in these
vocational classes.

Hairdressing and beauty care

In hairdressing and beauty care we could apply the same intervention points as in
construction. Because we would like to illustrate the transversal nature of our
competencies, we’ll define other intervention points for hairdressing and beauty care.

BK2_02.03
De leerlingen illustreren trends in haar- en lichaamsverzorging.
BK2_02.03 The students illustrate trends in hair- and bodycare.

This learning objective connects well to following T-ACT competence:

D1: The learner demonstrates that they understand various techniques used by media
platforms to emphasise, amplify and extend the reach of their content.

-->When students investigate national and international trends regarding their (future)
profession. Itis important to reflect upon how these trends are amplified by media and
digital techonologies. These tendencies can be approached in a critical way by using
the methods (link) of the T-ACT model.

Electric systems

BK3_02.01.02
The students understand electrical diagrams, installation diagrams, and technicalfiles.

BK3_02.03.03
The students compile a technical file.

BK3_02.04
The students use appropriate machines and tools.

BK3_02.01.05
The students prepare a price quotation.



BK3_01.04.01
The students apply procedures related to safe conduct.

BK3_02.01
The students plan and prepare the work activities.

These competences all relate to informed decision making in the T-ACT model.
Especially competences M5 and M7 are relevant regarding these learning objectives.

M5: The learner traces the source of information in a media article to confirm it reports
correctly on facts.

M7: When deciding on a particular action, the learner critically evaluates a range of
information sources.

Double finality

Architecture and interior design

WD3_04.02.01
Students analyze artistic expressions from different movements, periods and Western
and non-Western societies in order to build an art-historical frame of reference.

This learning objective connects really well with the M8 compentence of the T-ACT
model.

M8: The learner demonstrates that they approach with similar scrutiny information that
corresponds to their beliefs/opinions and information that contradicts them.

Because students need to analyze several art paradigms, they need to be aware of their
own background and bias. Consequently, they need to take this background into
account when analyzing artworks, buidling style, ...

One of our teachers at Kunstkaai demonstrated this connection by building up a lesson
course on decolonization and how art is approached within the perspective of
colonization and decolonization. (link to materials)

Bio technologies

BK2_02.06



Students can cope with dangerous substances following laboratory policies.
This learning objective can be supported by T-ACT competence M7 and D2.

M7: When deciding on a particular action, the learner critically evaluates a range of
information sources.

D2: The learner explains the concepts of 'echo chamber' and 'information bubble'.

--> Students need to use the right laboratory policies and need to know where to find
those.

--> Although, students use these policies to work in a safe environment, they still need
to assess these policies critically because these policies sometimes get outdated due
to new technologies, new substances, ... Therefor, students need to be aware of the
information bubble in their sector and re-assess how they approach safety in
laboratories.

Cartechnologies

Mathematics (same objective is also adressed in other learning paths.)

WD3_06.03.01
De leerlingen analyseren het verband tussen twee numerieke grootheden in een dataset met behulp
van een spreidingsdiagram.

Students analyze the relationship between two numerical quantities in a data set using
a scatter plot.

This learning objective within the subject of mathematics connects well to the T-ACT
competence S1.

S1: The learner demonstrates an understanding of how the structure, content and
wording of a piece of information can be designed to influence opinions or trigger
actions.

--> Students need to learn how to interpret statistics and visual representations of
quantified information. Often correlations are misconceived as causal effects whilst
this is not necessarily the case. This subject and learning content also connects really
well with the methods on critical reasoning of the T-ACT model.



Flow through finality

Audio visual education

WD3_02.08.02

De leerlingen analyseren hoe in literaire teksten betekenissen worden gecreéerd met narratieve,
retorische, poéticale en theatrale structuren en technieken.

Students analyze how meanings are created in literary texts using narrative, rhetorical, poetic, and
theatrical structures and techniques.

This learning objective within the subject of Dutch language, connects the S1, M4 and D1
competences of the T-ACT model.

S1: The learner demonstrates an understanding of how the structure, content and wording of a piece
of information can be designed to influence opinions or trigger actions.

M4: The learner differentiates between facts, fact interpretation, and opinions.

D1: The learner demonstrates that they understand various techniques used by media platforms to
emphasise, amplify and extend the reach of their content.

D5: The learner demonstrates awareness of various Al-based tools for creating disinformation, such
as deep-fake video generators, image generators, text generators.

--> Students investigate the structure and lingual techniques to transfer meaning and create
narratives. Additionally, they can apply this linguistic framework also to digital information. These are
also important skills to cope with generative Al and several lingual models/technologies.

First and second grade flow through finality

Sleutelcompetentie 1: Competenties op vlak van lichamelijk, geestelijk en emotioneel
bewustzijn / lichamelijke, geestelijke en emotionele gezondheid

Competencies in the areas of physical, mental and emotional awareness / physical, mental and
emotional health

--> Several sub learning objectives match with the T-ACT model and especially with the IMPACTO
model. Consequently, this key competence relates to each competence of the T-ACT model.
Misinformation can affect the physical and mental health of students. Consequently, our
competences are a building block in raising healthy and active citizens.



Science and mathematics

WD3_12.02.03 The students realize a STEM project through a combination of design and
research.

Several T-ACT competences relate to this learning objective. Because learners need to
design and execute their research competences on information and media literacy are
of vital essence. Relevant T-ACT competences are M5, M7, D2, DS, S4.

M5: The learner traces the source of information in a media article to confirm it reports
correctly on facts.

M7: When deciding on a particular action, the learner critically evaluates a range of
information sources.

D2: The learner explains the concepts of 'echo chamber' and 'information bubble'.
D3: The learner explains how search engines adapt their results based on user profiling.

S4: The learner differentiates between official and unofficial sources of information.

--> Also relevant to approach these competences are the methods on critical
reasoning, critical relfection and critical judgement/action. (link)
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