
 

 

 

     

 

• S1 – The learner can demonstrate an understanding of how 

the structure, content and wording of a piece of information 

can be designed to influence opinions or to trigger actions. 

• S3 - The learner can explain the concept of 'conspiracy 

theories' and provide a few examples. 

• S5 - The learner understands how the amount of information 

items in circulation that make a specific claim is not a 

measure of credibility. 

• S6 - The learner can explain how everyone's ability to create 

and share information impacts the information ecosystem. 

• S7 - The learner can demonstrate that they approach with 

similar scrutiny information that corresponds to their 

beliefs/opinions and information that does not. 

 

 

Conspiracy Theories 
as a Distorted Form 
of Social Criticism 

              

 

Cluster competences 

• Media literacy aspect: The learner can cope with several sources of media. 

• Digital literacy aspect: The learner develops digital and technological 

knowledge, skills and attitudes to act in society. 

• Information aspect: The learner develops knowledge, skills and attitudes to 

cope with (dis)information. 

Information aspect: 

 

 

 

 

 

 

 

 

 

Learning objectives 

Follow the guidelines below 

to implement this learning 

activity in your classroom 



 

 

 

     

 

• M3 - The learner can elaborate on the role of media in a 

democratic society and how this role changes in repressive 

states. 

• D1 - The learner can demonstrate that they understand 

various techniques used by media platforms to emphasise, 

amplify and extend the reach of their content. 

• D2 - The learner can explain concepts like 'echo chamber', 

tunnelvision and information bubble. 

• D4 – The learner can explain how digital tools can be used 

to manipulate the appearance of websites, images, personal 

profiles, attributed statements, product/service reviews. 

• M2 - The learner can explain the meaning of 'media bias'. 

• M4 - The learner can differentiate between facts, fact 

interpretation, and opinions. 

• M5 - The learner can trace the source of information in a 

media article to confirm it reports correctly on facts. 

• M6 - The learner can verify the veracity of a claim seen 

online. 

• M8 - The learner can demonstrate that they actively seek 

critical information, including such that challenge their own 

beliefs and opinions. 

• S8 - The learner is able to critically discuss the possible 

intent of the author/s of an information item. 

• S9 - The learner is able to critically discuss the possible 

harm resulting from a suspecting or identified 

disinformation/misinformation item. 

 

 

 

Digital aspect: 

 

 

 

 

 

Media literacy aspect: 

 

 

 

 

 

 

 

• To understand conspiracy theories as part of media and social discourse. 

• To develop students' ability to differentiate fact from fiction and analyze the 

purpose and construction of information. 

• To support students' reflective and critical thinking in a media-saturated society. 

• Build skills to identify misinformation and its ethical implications in the public 

space. 

 

National learning objectives 



 

 

 

     

 

 

• Experiential activity ("Telephone Game") 

• Video analysis and guided discussion 

• Worksheet-based reflection 

• Group brainstorming 

• Storytelling and myth creation 

 

Materials 

• Worksheet with discussion and reflection questions 

• Slides or board with definitions and instructions 

• Selected video clip (e.g., The X-Files episode) 

• Short stories for Telephone Game 

• Internet access for video 

 

Lesson Plan 

1. Warm-up (10 min)  

Short discussion: "What is a conspiracy theory?" Students brainstorm definitions or 

write them down individually, then share. Teacher elaborates using key historical and 

linguistic background (e.g., origin of "conspiracy" and "theory"). 

Topics 

1. Definition and origin of conspiracy theories 

2. Information distortion 

3. Media manipulation 

4. Cognitive bias and myth-making 

Method 



 

 

 

     

 

2. Experiential Activity: Telephone Game (20–30 min)  

Divide class into 3 rows.  

First student in each receives a short sci-fi/fantasy story (e.g., involving aliens or secret 

societies).  

Story 1: The Mystery of the Moon Base 

In 1969, when astronauts landed on the Moon, they discovered something they were 

never supposed to seean ancient base. Scientists later dubbed it the “Moon Fortress.” 

It allegedly belonged to an alien civilization that had been hiding its technology there for 

thousands of years. But the then US government decided that this discovery should not 

see the light of day. One of the astronauts who saw the base had nightmares. He 

claimed that the aliens in that base were not dead - they were sleeping. And when 

people woke them up, they began to plan revenge. Why? They said that people had 

disturbed their peace with their invasion and taken away technology that was supposed 

to remain hidden forever. And so strange reports of strange lights over Washington 

began to appear...  

 

Story 2: Kennedy's Galactic Dilemma  

President John F. Kennedy was not only the President of the United States, but also a 

secret diplomat of Earth in the Space Senate. It is said that he once received a 

message from a distant civilization from the planet Korokor, which warned Earth about 

weapons that people called "nuclear bombs". Kennedy promised to reduce weapons 

on Earth, but over time he learned that humans were still testing bombs under the 

oceans. The aliens considered him a traitor and sent a special space mission to Earth 

to "solve his betrayal." Thus began the rumor that Kennedy's death was not the work of 

man, but of alien enforcers of justice...  

 

Story 3: The Tree of Knowledge in Siberia  

In distant Siberia, there is said to be a "Tree of Knowledge," thousands of years old. 

Local legend says that whoever touches its bark will receive answers to all questions. 

One day, a scientist named Dr. Nikolai Ivanov arrived at this tree, wanting to 

understand the mysteries of the universe. After touching the tree, Ivanov is said to have 

returned to Moscow and told of a world full of giant floating cities and invisible beings 

who control the fate of the Earth. He claimed that these beings had been pulling strings 



 

 

 

     

 

and manipulating human history for thousands of years. Unfortunately, shortly after his 

return, his laboratory was destroyed in a mysterious explosion – and Ivanov 

disappeared without a trace. Locals claim that the tree was burned by the Russian 

army, but its spirit still whispers answers to those who approach. 

 

They whisper the story to the next student, who passes it on from memory. At the end, 

the last student says aloud what they heard. 

Ask: 

• What changed? 

• Why did it change? 

• What does this tell us about how information travels? 

Teacher summarizes how miscommunication, personal bias, and memory gaps 

contribute to story distortion – similar to how conspiracy theories evolve. 

 

3. Introduction to Conspiracy Theory Concepts (15 min)  

Presentation/discussion on key terms: 

• The origin of conspiracy theories (historical examples like Illuminati post-French 

Revolution) 

• Emotional appeal and simplification 

• Real-world fears as sources 

• Myth-making 

 

4. Worksheet & Pair Discussion (20 min)  

Distribute and complete a worksheet with questions like: 

• Why do people invent conspiracy theories? 

• How do myths grow from reality? 

• What makes a theory extreme or harmful? 

• How do emotions affect how we understand facts? 

• Can media and pop culture fuel conspiracy thinking? 

 

 

 



 

 

 

     

 

5. Video Clip Analysis (15 min)  

• Watch a short clip (e.g., The X-Files, 2016 - 

https://www.youtube.com/watch?v=PYFdL2PqcNQ) Then guide discussion: 

• How does the video explain the role of secret groups and elites in controlling 

society? 

• What do the conspiracy theories in the video have in common with historical 

examples, such as the Illuminati fear after the French Revolution? 

• What techniques does the video use to convince the viewer of the truth of the 

theories presented? Do you think they are effective? Why? 

 

6. Creative Task: Create a Myth (15 min)  

Students imagine a modern conspiracy myth (e.g., "Why would someone fake an alien 

invasion at our school?"). They explain how it spreads and what emotions it triggers. 

Discuss how such stories mirror real-world concerns. 

 

7. Wrap-up Discussion (5 min)  

What did you learn? What surprised you? How can we be more mindful about the 

information we share? 

 

• Completion of worksheet and participation in discussion 

• Group reflection after Telephone Game 

• Evaluation of creative task: logic of the story, connection to real-world fears, 

understanding of how myths form 

 

Formative assessment: Ongoing teacher feedback, observation during group work and 

discussion. 

Summative assessment: Optional written reflection or quiz on terms and concepts. 
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