
 

 

 

     

 

• D/M8 - The learner is able to critically discuss the possible 

intent of the author. 

• D/M9 - The learner is able to critically discuss the possible 

harm of disinformation. 

• The learner can explain how everyone’s ability to create and 

share information that impacts the information ecosystem. 

• D/M7 - The learner can demonstrate that they approach 

information critically independently from their own opinions 

and beliefs. 

• D/M3 - The learner can explain the concept of ‘conspiracy 

theories’ and provide a few examples. 

 

 

Disinformation 

              

 

Cluster competences 

• The learner learns how to cope with (dis)information. 

Information aspect: 

 

 

 

 

 

 

 

 

Righteous school: 

• Critical thinking 

• Media literacy 

• Rule of law 

 

Learning objectives 

Topics 

Follow the guidelines below 

to implement this learning 

activity in your classroom 



 

 

 

     

 

Democratic school: 

• Participation 

• Coperation 

• Role of media 

 

Peaceful school: 

• Development of judgement 

 

Diverse school: 

• Migration 

• Opinions 

 

School of the world: 

• Globalization 

 

Particular topics: migration, social media, anti-vax, flat-earth, Qanon, … 

 

Critical reasoning + critical judgement and action + critical selfreflection  

• Court of justice 

 

Materials 

• Case4EU 

• Examples from media: Anti-vax movement, framing regarding migration, ice-

man ‘Wim Hof’ 

 

 

 

 

Method 



 

 

 

     

 

Lesson Plan 

1.Teaser: 

Teacher shows an example from the media through an example of media (article, 

video, …). After this teaser the teacher explains that this example will be researched in 

the classroom. Together a research question is formulated which will be answered 

upon through the court of justice. To do this the group is divided in three sub groups. 

One group will research both/all sides of the example. One group will deepen their 

knowledge on one side of the topic. A last group will deepen their knowledge on the 

opposite side as the previous group. The teacher explains that each group will defend 

their stance in a court of justice. 

 

2.  

Each group will research their stance(s). Therefor they will enlist arguments, 

information, resources, … The group that researches both sides, will get the task not to 

formulate arguments but to formulate questions to research the topic thoroughly. 

 

3.  

After this research phase, the teacher organizes a court in the classroom. Researchers 

of both sides take the position of ‘judges’, opposite sides will take place in an opposite 

position. Optionally: A fourth group can be given the task to observe and report. 

Depending on the group, a moderator may be appointed in the ‘judging’ group. This 

moderator can give word to each group to give their arguments upon the matter. 

 

4.  

After the court, an answer is formulated by the judging group. This must be 

communicated with a necessary argumentation. If there is an observing group, they 

can be used to synthesize each stance. 

 

5.  

Next questions are addressed in a final phase: 

a. What was the intent of each party? 

b. Which impact does this information has in society? 

c. Which impact have the several stances on available information? 



 

 

 

     

 

d. What does it mean for you as a (future) citizen? 

e. Do you find it difficult to research and defend a stance that is (not) your own? 

 

6. Suggested assessment and closure of the lesson: 

• Group peer assessment of each courtgroup 

• Self-assessment through rubric 

 

• Group peer assessment of each courtgroup 

• Self-assessment through rubric 
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